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OBJECTIVE 1: to identify
and acquire sample copies
of educational materials in
Spanish and  Portuguese,
such as texts and supple-
ments, posters, recordings,
slides, and tapes, from
foreign countries
could be employed to imple-
ment bilingual education in
this country

QBJECTIVE 2: to field test
these materials in elemen-
tary and secondary bilin-
gual-bicultural education
classes throughout the U.S.
and elicit evaluations from
students and teachers who
work with them, as well as
sample
same teachers

which .

lessons from these

PURPOSE: to make available
to teachers of elementary
and secondary bilingual-bi-
cultural education classes
in the United States infor-
mation concerning instruc-
tional materials currently
published in Spanish- or
Portuguese-speaking coun-
tries

OBJECTIVE 5: to provide for
the revision of those out-
standing materials that re-
quire little rewriting in
order to make them specifi-
cally relevant to Spanish-
speaking students in the
U.S. and to promote the
publication of K-6 textbook
sets in the four basic ele-
mentary school subjects:
fine arts, language arts,
mathematics, and science

OBJECTIVE 3: to identify
comparable concepts in
texts in Spanish and Portu-
guese and in texts in Eng-
lish and to compile paral-
lel lists of texts

OBJECTIVE 4: to publish a
monthly magazine on materi-
als for bilingual education
which includes reviews,
sample lessons, articles on
ideas and issues in bilin-
gual education and out-
standing bilingual pro-
grams, and lists of: com-
parabie materials in the
project collection to ac-
company reviews, suggested
U.S. distributors of mate-
rials in Spanish and Portu-
guese, and parallel texts
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The CALIFORNIA STATE BOARI;W
OF EDUCATION bhas issued a
CALL FOR BIDS FOR INSTRUC-
TIONAL MATERIALS IN  THE
SUBJECTS OF BILINGUAL-BI-
CULTURAL EDUCATION AND ENG-
LISH AS A SECOND LANGUAGE.
They have invited the sub-
mission of instructional
materials, including text-
books and accompanying

- ¥

The OFFICE OF BILINGUAL ED-
UCATION of the BOARD OF ED-
UCAT!ON OF THE CITY OF NEW teacher manuals, teacher
YORK is in the process of guides, or teacher editions

planning the INTERNATIONAL é of such textbooks; and edu-

CONFERENCE ON BiLINGUAL/BI- cational materials, for
CULTURAL EDUCATION to be adoption and use in the
held at the Waldorf-Astoria public elementary schools
in New York City on May 15- of California for a period
18, 1974.  According to of two years beginning Ju-
HERNAN LAFONTAINE, EXECU- ly 1, 1975. They have also
TIVE ADMINISTRATOR, this invited the submission of
conference is intended to sealed bids with respect to

tion, distribution, use,

continue the efforts of the the furnishing of such ma-
previous conferences at
Austin, Texas, and San Die-
go, California. An adviso-
and sale of printed materi-

terials to the Board or to
ry committee with members
(SJ coming from across the na- als to the Board. For in-

the printing and publica-
tion is being organized. formation on criteria and
ﬂ_____‘/ all other conditions of
submission write the Cali-
fornia State Board of Edu-
cation, 721 Capitol Mall,

Sacramento, California
95814,
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. MAILING LIST FORM
If you would like us to add your name or that of an associate to the mailing list for'
Materiales en Marcha, please fill out the following form and mail it to Ann Kern at MAP:

NAME

I NUMBER AND STREET

CITY, STATE, AND ZIP CODE
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Cultural Hurdles For
Portuguese Teenagers

By Mario Teixeira

Educators, sociologists, and psychologists from all over the
United States have become increasingly aware in recent years
of the grave emotional and psychological damage that is done
through enforced assimilation and cultural assault with re-
gard to the integration of children from different cultures
into typical American schools with standard educational ap-
proaches. . It is now apparent that for a Jjunior high student
the transition from one culture to another can indeed be a
traumatic experience if caution is not taken to avoid the
intentional or unintentional destruction of the student's
cultural pride and life style and facilitate his adjustment
and adaptation into the new culture through a structural and
acceptable introduction to the social patterns, customs, and
mores of the new culture.

Therefore, all professionals and nonprofessionals directly
involved with the Portuguese junior high student should be-
come more familiar with Portuguese social patterns and cul-
tural, socioeconomic, and academic problems. The teenager's
major cultural hurdle, in addition to language proficiency
in English, s social adaptation. Tradition and religion
govern attitudes and behavior.

In rural Portugal the boys are expected to help their fa-
thers in the fields, before and at the completion of the
school day. The girls are expected to help with the house-
hold chores. The children help because they are obligated
to their parents. Meanwhile, the American counterpart fre-
guently finds part-time and summer employment. Most Ameri-
can students retain some of the money they earn, whereas the
Portuguese student relies mainly on his parents for finan-
cial support.

Liberality Vs. Autonomy

Another factor to be considered is the liberality of our so-
ciety as opposed to the traditional autonomous life style of
Portugal. As an example, the Portuguese girl leads a social
tife that is generaily restrained. Dating alone is nonex-
istent, and a chaperone accompanies the couple at all infre-
guent social events. The social freedom extended to both
the male and female Portuguese student is limited.

The immigrant student realizes that for the first time he
has the opportunity to earn money and purchase those person-
al luxury items his American counterpart already cnjoys.
Such things as an automobile, fashionable clothing, and oth-
er luxuries, which were unattainable in Portugal, become re-
alities. Unfortunately, most Portuguese parents, already
burdened with other expenses, are unable to help these stu-
dernts economically. Therefore, the student sacrifices his
long-range educational goals for these immediate needs.

MAP/Materiales en Marcha/sugust 1973



In addition, -the Portuguese parents tend to be domineering
with their children. Many fear the permissiveness of their
new society. Others must adapt instantly from a rural
agrarian environment to one of an urban industrial economy.
In the home the student speaks little English, listens to
Portuguese programs, and reads Portuguese newspapers. When
it is time for the student to participate in a total English
classroom, his interests are quite different from the Ameri-
can student. As a result, the Portuguese student feels neg- ;
lected, isolated, and discouraged to the extent that he
leaves school .

Educational Conditions

Having discussed some of the socioeconomic differences, one
must also consider the educational conditions in Portugal.
If our purpose is to provide a gradual assimilation, prevent
cultural shock, and decrease the dropout rate, it is impera-
tive that we have an understanding of the academic domain he
left behind. ‘

The junior high student comes from a teacher-centered class-
room where the teacher is in absolute control. Respect for
the teacher is maintained occasionally by the threat »f some
parental reprisal, such as curtailment of certain liberties.
Little, if anything, is done in the classroom without first —
seeking permission from the teacher.

The method of instruction most common on the junior high
levéel is the lecturing method. The teacher works with a
large group, and the instruction is centered around a black-
board: He organizes the class into groups. The intelligent
or average student will learn. The slower student will find_
himself repeating the grade. The student in the high school
preparatory course generally has tutorial help fter school,
paid for by the studen:'s parents, because the courses are
so demanding.

One Authority

All Portuguese classrooms have only one authoritative per-
son. There are " no supportive personnel such as teacher
aides. This is worth mentioning, particularly when the Por-
tuguese student is accustomed to one person who has all the
authority. Now the student is asked to obey two authori-
ties, not understanding well the rolc of the teacher aide.

There is no mass transportation of pupils in Portugal. Most
students either walk or pay for bus services. One can bet-

ter understand why both student and parent are apprehensive
about transportation services. Neighborhood schools are the

' The method of instruction
is the lecturing method.

Q
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In the area
of testing
the methods are
quite different.

Most newly arrived students have a great deal of respect for
the teacher. The Portuguese society places the teacher very
high among professional leaders. In most communities the
teacher is second to the parish priest.

Disciplinary Consequences

In addition, the student knows very well the consequences in
store for him should the parent be requested to visit the
school or informed about his child's misbehavior. Most par-
ents visit the neighborhood school only when summoned by the
teacher for disciplinary reasons.

In the area of testing the methods are quite different.
There are no standardized tests as we. know them. Some tests
are administered orally and written, while others are oral
or simply written exams. For example, the mathematics and
language exams at the completion of the fourth grade are
both oral and written, but the science and social studies
exams are oral tests. The Portuguese student is not famil-
iar with multiple-choice tests. Tests administered in Por-

tugal are principally free response or alternative type.

Therefore, when administering any multiple-choice test an
orientation period explaining the mechanics of the test is
most important to insure validity and practicality.

One cannot ignore the preceding information. Life can be-
come more comfortable for the Portuguese youngster if school
administrators and professional personnel familiarize them-
selves with his cultural, socioeconomic, and academic prob-
lems. This will not only help in better understanding the
Portuguese student but also give insight into specific prob-
lems facing the immigrant student. Hopefully this insight
will facilitate the student's social, cultural, and academic
adaptation. ' L &
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"{Mira!"

said my four-year-
0old as she picked up the
reading readiness book from
the coffee table.

":Te gusta ese libro?" 1.
asked.
"Yes," she replied. "It

has lots of colors."

m

"Oh, mira the funny gato!

From then on we spent 10
minutes a day going through
the book entitled Mira,
which is the reading readi-
ness book of :he Santillana
Bilingual Series Programa
de Lengua Espanola. Mira

is followed by the first
book of level 1, Mira y
Lee. The second book of

level 1 is Lee y Trabaja,
and the third is Trabaja ¥y

Aprende. EFach 1is accom-
panied by a workbook.

There 1s also a teacher
guide available. It has a

complete explanation of the
program, and the format of
the lesson plans is simple
and easy-to—follow.

Challenging Exercises

I thought the exercises for
visual discrimination in
Mira were unusual, and more

challenging than those I
usually see 1in readiness
books. The exercises con-

sisted of varied designs
which seemed to fascinate
my daughter. It was a
task, as each page became

IMIRAL

By Becky Wilder

more challenging than the
one before, possibly more
challenging to me than to
my daughter, because 1
would say, ''Let's quit
now,'" and she would say,
“"No, 1let's do this page."

After we completed the dia-
logue inspired by the read-
iness book, I read the
stories 1in the other books
to her--it stands to reason
that at four she could not
read the stories! The ani-
mal stories were her favor-
ites.

LFE ¢ coeth

NG

The bpoks are very colorful
and the figures interest-
ingly depicted. The style
of the art sort of remindel
me of potato printing.

Content, Language

The content of the units is

instance, one story is en-
titled "Mis Amigos del Ba-
rrio."

The workbooks
exercises to choose from,
but I think that children
in the first grade need
more writing space than is
provided. It is also my
opinion that children in
the first grade need a lot
of practice in reading
Spanish letter combinations
(i.e., ma~me-mi-mo~mu-mama-—
me-mima). The series does
not provide for that kind
of practice, although the
presentation of the phonics
seems to be much the same
as found in other basal
readers.

Digestibility

contain many

I found the hooks to be
more digestible than other
Spanish readers that I have
seen or used. I myself
would want them in a class-
room to use with first- and
second-graders.

Level 1 of the Santillana
Bilingual Series Programa
de Lengua Espanola was pro-
duced in 1972 by the San-
tillana Publishing Company,

575 Lexington Avenue, New
York, HNew York 10022, 1Its
prices are as follows:

teacher guide, $9.50; Mira,

$1.50; Mira y Lee, $2.95;
Lee y Trabaja, $3.95; Tra-
baja y Aprende, $3.95; 3

similar to other basal
readers. Units in Mira vy
Lee deal with the family;

units in Lee y Trabaja deal
with school and animals;
units in Trabaja y Aprende

deal with friends and com-
munity helpers.
It seemed to me that the

Spanish used in the stories
was a little more common to

the Southwest than the
Spanish found in other
Spanish basal readers with
which I am familiar. For

v
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these raw materials, but

{Iementd"y ﬂ"t ‘9" ‘with good direction or art

sources they can learn and

The Push-Lutton Sra | P s looviedse o
By Viola &. Varela Good Source

If you 1live in this world the opportunity to learn The art series Manualidades
and you enjoy the beauty to use the raw materials (Salamanca: Anaya, 1971; 24
around you, what would you around them. Most art vols., approx. $1.10 ea.)
like to say about it? books do not include this is a very good source for
Could you use pictures, as the most wonderful as- crafts for classroom chil-

color, paints, collage, pect :of art. The majority dren. It contains beauti-
etc. ? How do you express of teachers are not artists ful illustrations and easy-
yourself in order to commu- and do not have first-hand to-follow instructions in
nicate? If you can accom- knowledge of how to use each unit. These should
plish this, then you know
the difference between see-
ing to that of just identi-
fying.

How do we pass on this
beautiful knowledge of see-
ing to children? This 1is
the challenge we are faced
with every day. Many times
we look, but we don't see.
To bring the true art into
our classrooms is truly a
challenge, for today we are
faced with the push-button
era and do-it-yourself
kits.

What Can We Do?

What can we as classroom
teachers do about it?
Well, if you like to feel
the wind, walk barefoot in
the grass, build a snowman,
cut paper, splash in pud-
dles, then you are close to
art.

]

Finding a good art source
to help us in our classroom
1s not easy, because some
of us do not know what to
look for. I have had the
opportunity to review some
beautiful art books. Most
of them are very good.
None contains what I con-
sider a complete art pro-
gram for the elementary
grades. I believe that
‘l-ﬁildren should be given

[ERJf:‘ MAP /Materiales en Marcha/August 1973
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very good art
if the book for
grade is
followed throughout the el-

provide a
program
each particular

ementary grades. Anaya al-
so has separate bocks for
each  particular craft.
Each book contains its own
materials for each lessonm.

I would prefer that the
children make their own
rather than work with

ready-made materials.

El Pequeno Artista (Cali:
Norma, 1970; 4 wvols.,
$1.50-1.85) by Gonzalo Her-
nandez V. gives a child the

chance to observe, learn,
and then "do his own
thing." Starting from the
first grade, these books
contain every art aspect
considered in a child's
world. 1 particularly
liked these hooks because
they not only contain les-
sons in the fine arts and

but they also in-

other subjects
science, which
lesson a dual
purpose. Children 1learn
best when they are enjoy-
ing what they are doing.

Supplementary Set

beautiful collection
of art books to keep as a
supplement to any art pro-
gram I would most certainly

crafts,

corporate
such as
gives the

For a

choose El Trebol de Papel
(Madrid: Santillana, 1969;
5 vols., §8.00 ea.). Each

book has one type of art
lesson, such as paper crea-
tions. This book contains
everything that can be cre-
ated with paper. They have
beautiful illustrations,
durable hardback covers,
and well-written directions
in each 1lesson. They cer-
tainly provide the teacher
and pupils with a rich sup-

ply of art ideas for any
subject, art centers/cen-
ters, gifts, etc. These

books may also be used for
preschoolers, as they have
lessons for children from
four years of age to 14
years.

So, teachers, what do you
want your pupils' world to
mean to them? Choose wise-
ly, and you will find that
free expression is one of
the most beautiful chal-
lenges of everyday life,
and children express them-

Let s give them the
chance to create.

)
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should we take it away by
giving them kits or store-
bought materials? Let's
give them the chance to
create. S
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Printed on the instructions
of games from every country
of the world are the words
"easy enough for a four-
year-old." Every parent on
Christmas morning knows
games may be easy enough
for four-year-olds, but
they're never easy enough
for parents. For teachers,
in case they're not lucky
enough to be parents, the
educational game was in-
vented. Like a parent
watching his child build an
erector set on Christmas
morning while he reads the
instructions, the teacher
can stand in front of the
classroom and explain the
rules of the game she
does not understand, while
the students proceed to
play the game with little

or no problems.

8
ERIC 1

} PURPILS X
(AND TEAL

PLAY

By Maria H. Garcia

The following games offer
some degree of frustration
to teachers, along with
various degrees of fun to
children. So that this ar-
ticle will not frustrate
anyone, I will start with
a game that is easy enough
for four-year-olds, par-
ents, and teachers.
de Asociacidn (Spain: Sa-

llent Hermanos, n.d.;
34.95) is easy enough for
four-year-olds or even
three-year-olds. This game
is matching pictures to the
identical pictures on the
individual gameboard. Up
to six children can play,
and it would be very bene-

ficial to the preschool
child. 1The game pictures
offer a variety of sub-
jects, such as farm ani-
mals, vegetables, and

Loco

00,

household objects.

Matching Objects

Loto dc Parejas (Spain: Sa-
llent Hermanos, n.d.;
$4,95) is matching objects
that go together, such as a
chicken and an egg. This
game 1is good for children
in first through third
grade. There are six game
cards with six pictures on
each card. The pictures
offer the student the op-
portunity to associate var-
ious things and experiences
as belonging to one anoth-
er. There is a picture of
a funny fat man in a blue
uniform who 1looks 1like a
doorman holding a water
hose. It turns out to go
with a picture of a burning
house. This is determined

MAP /Materiales en Marcha/August 1973



There is a
variety . . .

by the background. The
.ackground color of each
picture matches the back-

ground color of the picture
on the game card. The pic-
tures are very colorful and
should be enjoyable in
every primary classroom.

las Horas (Spain:
Sallent Hermanos, n.d.;
$4.95) is definitely the
most difficult of the three

Loto de

loto games and cannot be
played until the child can

read Roman numerals. The
game has six gamecards and
12 clocks on each card.
The . clocks have Roman nu-
merals, Arabic numerals,
and dots that are used to
represent numbers. A de-
gree of familiarity with
the clock 1is needed. The
child matches the card
clock with the clock found
on his/her gameboard. This
game is good for intermedi-
ate elementary, especially
third and fourth grade. If
purchase of all three games
is possible, they would of-

fer a game for kindergarten
and preschool, lower prima-

ry, and intermediate ele-
mentary for less than 20
dollars.

Disney Diversity

To offer variety to the
classroom Walt Disney has
20 Juegos Linea Walt Disney

(México: Fotorama de Méxi-
co, n.d.; $3.75). Although
this game cannot be listed
as educational according to
the criteria usually given
to educational games, it
offers a minimum of frus-
tration to adults and a

y
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pleasure to
children. Children should
be at least six or seven
years old and able to count
the numbers found on a dice
or read simple instructions
such as "Avance tres espa-
cios," or "Regresa tres es-
pacios." There is a varie-
ty (20) of games. This
would be ideal for a game
corner or a rainy day ac-
tivity. There is a game in
this book for first through
sixth grade. The charac-
ters in these games are the
old familiar Walt Disney
friends enjoyed by children
of all ages.

maximum of
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Social studies games
are often

difficnlt to find,

To answer the preschool
teacher's dream Spain has
sent us Colorama (Spain;
Sallent Hermanos, n.d.;
$6.50). This box of games

offers four, "Reglas de las
Flores," '"Juego de los P3-
jaros," "Juego de Jardin,"
and "Juego de la Salchi-
cha." Space allows only
for discussion of two.

"Juego de 1los Pdjaros" may
be played by up to eight
children. There is a dice

the square desig-
nated by the picture on the

moves to

card. For example, if the
card has a picture of a
bird, the player moves to

the square with the picture
of the bird. Colorama is a
must in a preschool class.
Again, the frustration lev-
el for teachers 1is at a
minimum, and the enjoyment
level for the student will
be at a maximum.

o
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with colored squares in-
stead of dots. The child
moves his marker to the
designated space repre-
sented by the color. The
purpose 1s to reach the
nest 1in the middle of the
gameboard. The second
game, "Juego del Jardin,"
is more complicated. The
child moves around the
gameboard by the color on
the dice unless white turns
up. If white shows up, the
player draws a card and

They...are an
educational asset
to any classroom.

World As Gameboard

games are
find.

Social studies
often difficult to
La Vuelta al Mundo (Spain:
Sallent Hermanos, n.d.;
$9.50) is not only a social
studies game but also an
excellent activity for stu-
dents from sixth grade
through junior high. It
offers the entire world as
your gameboard. The play-
ers move board,

along the

landing in such interesting
places as New Orleans, Chi-
Jahua, Montreal, Caracas,
and Cairo. Besides all
these  1interesting places
the game board 1is bordered
by pictures of Mexico City,
Washington, D.C., and Ber-
lin, to name only a few.

At a time when economy is
foremost in everyone's mind
these games can be said to

.. these games can
be sad to be
very economical,

be very economical. None
is over $10.00, with the
average price being around
$87.50. Unlike the erector
set, these games are not an
educational or Christmas
morning nightmare. They
are enjoyable to the stu-
dent, offer little frustra-
tion to the teacher or par-
ent, and, best of all, are
an educational asset to any
classroom.
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Field-Testing Favorites

By Helen E. Diaz

MANUALIDADES ANAYA (MADRID:
ANAYA, N.D.), $ .75 EA.
The activities in these pa-
perback b.oklets were used
for supplemental art center
experiences in two Bay Area
Bilingual Education League
(BABEL) elementary schools
in Oakland and San Pablo,
California. Although not
all of the activities were
performed, the two field-
testing teachers for grade
1 reported very effective
use of the materials and
excellent to good response
by the students. Physical
qualities were considered
outstanding.

Teachers remarked, '"Direc-
tions are in Spanish, but
illustrations are easy to
follow without depending on
language wusage. Illustra-
tions are universal and ap-
pealing to children of all
cultures. Construction ma=
terials are included in the
booklets."

ABECEDARIO DISNEY (MADRID:
SUSAETA, N.D.), $1.95. Sev-
en field-testing teachers
responded with evaluations

of this ABC reading book-
let.
were shown
most of

Physical qualities
as excellent by

the teachers. One

teacher rated the physical
qualities as roderate.
Better binding was recom-
mended.

Some of the remarks elic-
ited by the evaluation form

follow. '"Fun book!" '"Stu-
dents like very much the
Disney characters, which

gave them a feeling of suc~
cess.'" '"Very colorful and

motivating."

The book was suggested for
supplemental student use by

most of the teachers. One
teacher informed us that
copies of these booklets

were used as part of making
a pictionary. The students
cut out the pictures and
letters and pasted them in-~
to their pictionary. This
proved . helpful for rein~
forcing alphabet sounds and
was very appealing to the
children. It was also sug-
gested that the material
could be used to introducre
dictionary skills. une
teacher observed the ~eed
for a bigger abecedario
with more words for every
letter of the alphabet. It
was recommended that the
words should be related to
the Silabario Disney.

The grade levels of the
field-testing classes ex-—
tended from K~4. The Cali-
fornia schools included
Radcliff in Watsonville,
Franklin and Jefferson in
Berkeley, Lazear in Oak-
land, and General Pershing
in Daly City.

SILABARIO DISNEY (MADRID:
SUSAETA, N.D.) BY EVERARDO

ZAPATA SANTILLANA

($1.95).

Seven California teachers,

three from VWatsonville,
three from Berkeley, and
one from Daly City, field-

tested Silabario Disney in
their classes, which ranged
from K-4., As with Abeceda-
rio Disney, physical at-
tractiveness was rated
high. However, the paper-
back cover was a factor in
some teachers' rating its
durability a little lower.

The recommended use of the
material varied from basic
text to supplemental usage.
Teachers reported that stu-
dents should have some
knowledge of the Spanish
language—--at least be able
to speak the language~-in
order to wuse the book.
Most teachers were able to
utilize most or all of the
exercises and rated the ma-
terial as '"very effective
use" for overall evalua-
tion. Two teachers rated
the material as average and
founda that the students had
difficulty in understanding
ané responding favorably to
the lessons. Other evalua-
tions <howed high student
response to the material.

Teachers were quoted as
follows. 'Makes learning
more enjoyable!" "Using

“Makes learning more enjoyable.”
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Disney characters-too
trite." "Need more pic-
tures for vocabulary devel-
opment.'"  "One page not
sufficient for syllables."
"Can be wused for supple-

mental works and reinforce-
ment once child has picked
up reading techniques." "I
think the book is excellent
for the teaching of reading
with the  phonetic  ap-
proach.” "Children enjoy
these books very much."
"More purchase of these
booklets recommended."
“"Colorful and helpful to
introduce sounds." "The
students accomplished suc-
cessful reading of the
books with relative ease.”
"I 1liked the book very
much, and it is very effec-
tive for the learning of
basic sounds, especially if
used by a tutor."

COLECCION BUENAS  NOCHES

(BARCELONA: SUSAETA, N.D.),
$ .45 EA. These storytel-
ling books were field
tested in K-1 classrooms at

Woodrow Wilson in Daly City
and Jefferson in Berkeley,
California. Physical qual-
ities were rated outstand-
ing, though the paperback
cover was noted.

The children in the field-
testing classes encountered
some difficuliy with the
high-level vocabulary, and
it was necessary to trans-
late the material to some
groups of combined English-
and Spanish-speaking chil-
dren. Student reaction was
very favorable to the les-
sons and the colorful il-
lustrations. Stories were
read to the children.
These books are recommended
for K-3 levels.

ARDILLA I, METODO DE LECTU-
RA (BARCELONA: TEIDE, N.D.)
BY A. GARRIGA (81.95).
Four teachers at Radcliff

School, Watsonville, Cali-
fornia, evaluated Ardilla
I in respect to  their
first- through third-grade

language arts classes.

Print and use of color were
MAP /Materiales en Marcha/August 1973

Organization of informa-
tion, use of illustrations,
and attractiveness to stu-
dents were reported to be
very effective to moderate-

ly effective. Print and
use of color were rated
high. Three teachers were

concerned with durability
of paperback cover. Stu-
dent reaction to the mate-
rial was shown as excellent

" to average.

Recommended use of the book
varied from basic text to
supplement to basic text to
reference and for use by
either teacher or students.
All of the teachers indi-
cated that the reader of
Ardilla should have moder-
ate knowledge of the lan-
guage used in the text.
One teacher was able to use
all of the lessons for in-
structional purposes, two
reported about half, and
one showed none. Overall
evaluation was given by one
teacher as very effective,
by two as moderately effec-
tive, and by one as not ef-
fective.

Comments received from the
field-testing teachers are
as follows. "I used this
book as a reader for two
Spanish speakers while they
were working on individual
programs for part of the
day." "Great aid!" "Adapt
some of the vocabulary for
local wusage.'" "The text
would probably be better
suited to a group of stu-
dents 1in Spain since the
idiomatic structure of the
Spanish is that wused 1in
Spain."

Vocabulary cards
the text.

accompany

-

rated high.
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Field-Testing Favorites

Sample Lesson On Mayai: Culture

By Maria Elena Ybarra and Carmen Gongzdiles

MATERIALS-Laminas Cultura-

les: Los Mayas (México:

RAF, n.d.; $4.75)

PURPOSE OF LESSON-to devel-
op understanding of the an-
cient Mayan culture and to
compare it with modern Mex-
ican American culture

PERFORMANCE OBJECTIVES

Process-At the a2nd of the
four-week unit on new views
of cultures 80% of the
fifth-grade students will
successfully complete 80%
of the criterion measure
on the Mayan culture.

Product-Eighty percent of

the students will demon-
strate a significant aware-
ness of similarities and
differences of the ancient
Mayas and the modern de-
scendants of the Mayas.

Description of Lesson and

Presentation-This lesson is

part of the development of
Mexico's cultural heritage.

A color ll-minute film en-
titled The Mayas was used
to introduce the unit and
provide motivation. A dis-
cussion followed, and the
students 1listed words de-
scribing the Mayas. A list

of six of the best descrip-
tive words were placed on

cards. A bulletin board
using the RAF chart of the
Mayas was made. The cards
describing the Mayas were
placed around the  RAF
chart. As the unit pro-
gressed and more was
learned about the Mayas,
the cards describing them
were increased. These de-

scriptive words were taken
Q

off the bulletin board, and
statements about the Mayas
were written on 3" X 18"
pieces of tag. These were
then arranged with the RAF
chart to accompany student
pictures.

Activities-Word cards,
statements about the Mayas
on 3" X 18" cards, pic-
tures {crayon), stories
about Mayan culture that
impressed them, a combined
booklet of all the student
pictures (after these were
taken off the bulletin
board) accompanied by their
stories (These stories were
written in the language the
child preferred.)

Relationship of Lesson to

Unit or Course of Study-The
lesson was related to the
unit in the fifth-grade so-
cial science text on 'The
Social Science Concepts and
Values."

MATERIALS DEVELOPED AS RE-
SULT OF LESSON PRESENTA-
TION-recordings . (children
reciting poems); poem by
Gloria Rodriguez, 'The Ma-
jestic Pyramids"

MATERIALS USED BY TEACHER-
Laminas Culturales: Los Ma-

yas; ll-minute colored
film, The Mayas; story,
"They Lived Like This-The

Ancient Mayas"
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IText Provided by ERIC

MATERIALS USED BY STIMFENTS-
Mexico's Indian Herit:uge:
sound filmstrip stories by
Dolch entitled "Stcries
from Mexico" and "Arung the
Mayan Ruins'" bv Sutton

USAGE OF MATERIALS-period
of wuse, 20 minutes a day
for three weeks; basic or
supplementary use, supple-
mentary; subject area, so-
cial studies

STUDENTS U3'.NG MATERIALS-
grade level, fifth grade;
number involved in lesson
activity (grouping), six;
type of classroom or learn-
ing area used, self-con-
tained; socioeconomic lev-
el, low; ethnic and lan-
guage background, Mexican
American, Spanish; growth
in subject area, social
studies

STUDENT REACTIONS TO MATE-
RTIALS-Children were im-
pressed with quality of ma-
terials and the beautiful
and colorful charts.

TEACHER OBSERVATIONS  ~ND
COMMENTS-The teacher is im-
pressed VERY MUCH.

SUGGESIED.POSSIBILITIES FOR
FURTHER UTILIZATION OF MA-
TERIALS-Similar pictures in

book form could be created
to be used by the students.
L~ 4
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ED. NOTE: Bilingual teacher
aides have contributed sig-
nificantly to the bilingual
instructional program  of
Proiect BUENO, Lassalette
School, La Puente, Califor-
nia. The following article
by a teacher aide is a sam-
ple science and language
lesson plan in which charts
on birds were used.

PURPOSE OF THE LESSON-to
develop oral language ex-
periences in Spanish

PERFORMANCE OBJECTIVE-At
the end of a two-week study
on birds the students will
name five out of eight dif-

ferent kinds of birds and
discuss at least three
characteristics of each
bird.

DESCRIPTION OF LESSON
Motivaition-Students were

shown a hummingbird feeder
to introduce unit and elic-
it personal experiences.

Lesson-The RAF bird chart
was placed on a bulletin
board the following day,
and a study of individual
birds followed.

1 taught the song:

Pajarito, pajarito,
Pajarito barranqueno.
Qué bonitos ojos tie-
nes,

Listima que
dueno.

tengan

I taught the poem:

Pajarito, pajarito,

Field-Testing_Favorites

Using RALI Charts In
Science And Reading

By Josephine G. Concha

Que cantes en tu ni-
dito.
¢(Porqué cantas paja-
rito?
Porqué canto muy bo-
nito.
Foliow-up-We played game
"Estoy Pensando." The

children gave as many clues
as possible. The group
tried to guess the name of
the bird.

We made bird houses or bird
mobiles during art lessons.
We also made a booklet with
the children's bicd pic-
tures and original stories.

MATERIALS USE™ LY STUDENTS-

chart, game, flash cards,
art materials

RELATIONSHIP OF LESSON TO

UNIT-related to science
unit in Concepts in Sci-
ence, Book One

Lesson activities centered

around groups of six to 10
children in a self-con-

tained first-grade class-
room. The children were of
ifexican American Spanish-

speaking background and
came from a low socioeco-
nomic level. Growth in

English language proficien-
cy as a result of bilingual
instruction was rated good,
aud growth in the subject
area was shown as adequate
for the children.

Students reacted in the
following ways: to materi-
als-"0OH, the pictures are

cute”; to use in the class-
room-""The children listened
to the stories. When par-
ents came to wvisit, the
children talked to them
about the bird pictures";
to outcome of lesson-'"Most
were very happy because
they could sing a bird song
and recite a poem."

Teacher aide's reactions
were as follows: "The chart
is wvery colorful. Excel-
lent reproductions of
birds. Children 1like to
copy pictures as examples.
Used as reference."

It was suggested that two
charts be utilized, one as
stated above and the other
to cut up. There are games

such as '"Carreras'" which
children could ©play and
could use for vocabulary
development.

Similar lessons were devel-
oped for other RAF charts
on flowers, vegetables, and
fruits., These 18" X 27"
charts of RAF of Mé&xico may
be ordered through the var-

ious U.s. distributors.
Each one is priced at
8 .85. L 4
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SUGGESTED U.S. DISTRIBUTORS OF FDUCATIONAL

MATERIALS IN SPANISH

Arhe, 1Inc.

Suite 1402

505 Fifth Avenue

New York, New York 10017

Bilingual Educational Services
1508 Oxley Street

P.0. Box 669

South Pasadena, California 91030
(213) 441-1235

Continental Book Company; Inc.
89-25 130th Street
Richmond Hill, New York 11418

Cultural Puertorriquenia (Puerto Rican*)
Avenida Fernandez Juncos 1406

Parada 20

Box 8863, Fernindez Juncos Station
Santurce, Puerto Rico 00910

724-5683

Blaine Ethridge (Portuguesex)
13977 Penrod Street

Detroit, Michigan 48223

(313) 838-3363

Eliseo Torres & Sons (Spanish & Portuguese¥)
17 East 22nd Street .

New York, New York 10010

(212) 477-0190

P.0. Box 2 (Spanish*)

Eastchester, New York 10709

European Book Company

925 Larkin Street

San Francisco, California 94109
(415) 474-0626

Jeslis Gonz8lez Pita
1540 S.W. 1l4th Terrace
P.0. Box 211 .

Miami, Florida 33101
(305) 371-2049

Heffernan Supply Company., Inc.
P.0. Box 5309

San Antonio, Texas 78201

(512) 732-1136

*specialist

. P.0. Box 777

AND PORTUGUESE

Hispano Books Distributor (Novaro*)
2825 "I'" Avenue

National City, California 92050
(714) 477-4466

TIaconi Book Imports

300A Pennsylvania Avenue

San Francisco, California 94109
(415) 285-7393

International Educational Materials (Spanish &
Portuguese¥*)
Valley Center, California 92082

(714) 746-4800

Las Américas Publishing Company (Anaya*)
Spanish Book Center

40-22 23rd Street

Long Island City, New York 11101

(212) 784-1174

Latin American Productions (Vasco Americana*)
P.0. Box 41017
Los Angeles, California 90041

Pan American Book Company, Inc.
4358 Melrose Avenue

Los Angeles, California 90029
(213) 665-8000

Santillana Publishing Company (Santillana%)
575 Lexington Avenue

New York, New York 10022
(212) 371-4069

Spanish Book Corpcration of America
610 Fifth Avenue

New York, New York 10020

(212) 247-7475

Spanish-Language Multimedia (CO-BO, Norma, Trogquel
Fernidndez, Marini, La

P.0. Box 111

Glen Rock, New Jersey 07452
(201) 652-3774

355 De Hostos Avenue

San Juan, Puerto Rico 00918
(809) 765-0994

Escuela Nueva¥*)

Stechert-Hafner
31 East 10th Street
New York, New York 10001
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